
AFFECTIVE RESPONSE
SPECIAL RESEARCH INTEREST GROUP NEWSLETTER

NAfME: The National Association for Music Education VOL. 26

Jason M. Silveira, Oregon State University, Chair and Editor
Amanda Schlegel, The University of Southern Mississippi, Chair-elect

Send all e-mail correspondence to affectiveresponsesrig@gmail.com



From the chair...
JASON M. SILVEIRA, OREGON STATE UNIVERSITY

IN THIS ISSUE

It is with great pleasure that I write this missive to the Affective Response 
SRIG membership. As my first “official” duty as SRIG chair, I would like to 
thank our outgoing chair, Dr. Frank Diaz, for his steadfast leadership. The 
last biennium was both enlightening and energizing. On a personal note, he 
has been a tremendous asset to me as I transition from my role as chair-
elect to chair. I would also like to take this opportunity to congratulate and 
welcome our new chair-elect, Dr. Amanda Schlegel from the University of 
Southern Mississippi. In addition to her research endeavors, Dr. Schlegel is 
also an active consultant and clinician to a variety of programs and teachers 
in the state of Mississippi. I have no doubt that Dr. Schlegel’s contributions 
to the Affective Response SRIG will be influential as we prepare for the next 
biennium in Atlanta, GA. Within this issue, you will find commentary from 
our chair-elect on situating “affective response” within the new National 
Core Arts Standards. 
 

I would like to encourage the membership to 
consider contributing to our newsletter by writing 
an article/column, by providing commentary on 
previous articles/columns, or by sharing important 
announcements, including upcoming poster 
sessions, or related conferences and meetings. 
To that end, you will find a call for abstracts for 
the NAfME Northwest conference in the present 
issue. Please send all submissions to the chair at 
affectiveresponsesrig@gmail.com.

I hope that this newsletter finds you well, and I look 
forward to serving as chair for this biennium. I wish 
you all the best in this academic year.Ruth Brittin, Frank Diaz, and Jason Silveira at the 2014 Biennium
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With the recent development and launch of the new core arts 
standards, our field has the opportunity to reflect on these 
and develop new modes of operating, if we deem that such 
is necessary. Do these new standards reveal a philosophical 
evolution about the musical experiences people should have and 
if so, are we as an organization prepared and willing to adjust if 
revision is necessary? How, if at all, do these new standards affect 
our research efforts in our quest to inform musical pedagogy 
and to further our understanding of affective and emotional 
responses to music? The previous standards included two that 
should be resonate as to those investigating people’s affective 
responses to music: listening to, analyzing, and describing music; 
and evaluating music and music performances. Both of these 
standards involve an engagement with music that may spawn 
affective responses to music in students and the relevance of these 
two standards in the musical education may seem axiomatic. 

These new core arts standards are built upon four artistic 
processes that are defined as “the cognitive and physical actions 
by which arts learning and making are realized” and each artistic 
process has corresponding anchor standards. These processes 
are: creating, performing/presenting/producing, connecting, and 
responding. The artistic process of “responding” which seems to 
reflect the spirit of the aforementioned 1994 standards as it relates 
to affective response, includes the following anchor standards: 
perceive and analyze artistic work; interpret intent and meaning in 
artistic work; and apply criteria to evaluate artistic work. It seems 
as if in both iterations of curricular charges to the field reflect an 
inherent value on responses to music. 

Perhaps in this climate of redefining, it is timely to consider 
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how affective responses are defined and to 
further examine articulated values within the 
broader education community as it relates 
to affective responses and experiences. Price 
(1986) proposed a glossary for use in research 
in affective response investigation. In this 
glossary, affective response is defined as a 
“reaction involving feelings and emotions. 
Learned behavior resulting from a life 
history of interactions with musical stimuli; 
encompassing mood-emotional, preference, 
and taste responses” (p. 152). Of additional 
interest is Price’s definition of appreciation: 
“awareness of salient characteristics. May 
imply a deeper involvement, understanding, 
and/or familiarity. Sometimes used to express 
a liking for or deeming worthy as expressed 
by seeking more” (p. 152). These definitions 
suggest that appreciation may merely 
indicate comprehension of relevant musical 
characteristics. It seems we ought to seek 
more than merely comprehension of salient 
characteristics and that the pedagogical 
approaches and experiences that evoke 
“reactions involving feelings and emotions” 
ought to be at the core of our musical research 
and pedagogical missions.  

Consider also the historical and psychological 
relevance of affective response within the 
greater education community. The value and 
global worth of affective experiences has been 
illustrated in various iterations of affective 

taxonomies articulated by educational theorists 
for decades (Haunstein, 1988; Krathwohl, 
Bloom, & Masia, 1964). Haustein (1988) 
contends that the affective domain is “equal 
to, if not more important than the cognitive 
domain” (p. 59). The original Krathwohl, Bloom, 
and Masia affective taxonomy—receiving/
attending, responding, valuing, organization, 
and characterization by a value or value 
complex—seems to place response at a lower 
end of the spectrum, suggesting that a mere 
response or interaction with a stimulus does 
not indicate a value of the interaction. Though 
measurement of musical attitudes, values, and 
preference can be a quagmire of validity and 
reliability issues, the knowing of how people 
perceive, respond, and interpret music has 
merit as means to inform instruction (Asmus, 
2009).  

Maybe affective, emotional, and aesthetic 
responses are why we want to create and 
experience music as humans. Merriam (1964) 
proposed ten functions of music that illustrate 
“. . . what music does for and in human 
society” (p. 219). I contend that half of his 
functions are similar to and motivated by a 
human need for affective responses through 
music. Those specific functions include: 
emotional expression, aesthetic enjoyment, 
entertainment, communication, and physical 
response. Could it be that the core reason why 
listen, compose, improvise, perform, teach, 
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analyze, critique, and respond to music is out of 
an insatiable human desire for intense affective 
responses?

Here I articulate my most fundamental belief 
as a musician educator: the core, foundational 
goal that should be common among all music 
courses and experiences is to elicit affective 
responses to music. In the past, I identified 
appreciation as the goal of all music classes. 
In retrospect, that outcome cannot sit at the 
apex of my goals as a musician educator. The 
“awareness of salient characteristics” is a fine 
goal yet my core belief is that all musician 
educators aspire for musical content to evoke 
meaningful, intense, memorable, and emotional 
responses. 

Affective responses as a result of training 
from experts in musical creating, performing, 
presenting, producing, responding, and 
connecting should be valued as prized, coveted, 
yet viable outcomes in all courses, among 
learners of all ages and all ability levels. If 
this outcome remains at the forefront of our 
planning, instruction, and assessment and 
measurement, perhaps the result is more 
music advocates championing that our content 
deserves to be at the core of experiences for 
people of all ages. 
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For inquires related to this article, direct all 
correspondences to Amanda Schlegel at the 
following:

Phone: 601.266.5754 
Fax: 601.266.6427 
Email: amanda.schlegel@usm.edu
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2015 NAfME NORTHWEST DIVISION CONFERENCE 
February 13–15, 2015 
Spokane Convention Center, Spokane, WA 
Research Poster Session 
Call for Abstracts 
Deadline for Submission: October 31, 2014 
Notification of Acceptance: November 30, 2014

Individuals are invited to share new, unpublished 
research at a Research Poster Session included as 
part of the NAfME Northwest Division Conference 
to be held at the Spokane Convention Center in 
Spokane, Washington. Research on any topic 
related to music teaching and learning will be 
welcome. 

Submissions should be in abstract form 
(approximately 150–250 words) and include 
a title, description of the research question 
and methodology, and summary of results (or 
preliminary results for research in progress). 
Abstracts must be submitted electronically in 
Word format. Complete contact information, 
which includes name, institutional affiliation, 
address, phone number, and email address, 
should be included in a separate Word file. No 

Upcoming Announcements
identifying information should be included in the 
abstract.

The deadline for submissions is October 31, 2014. 
Notification of acceptance will be emailed to 
authors by November 30, 2014. It is necessary 
for at least one author to be present at the poster 
session. The poster session has been scheduled 
for Friday, February 13, 2015 from 3:45 PM to 
5:00 PM. The author(s) of each accepted paper 
should furnish 30 copies of the abstract and 5 
copies of the completed report at the time of the 
conference.

Abstracts and contact information should be sent 
electronically to the session chair, Dr. Jason M. 
Silveira, at jason.silveira@oregonstate.edu. 

Spokane Convention Center


