
  

 
 
 
 
 
 

 
Greetings from the Chair 

 

Amanda L. Schlegel 
601-266-5754 

Amanda.Schlegel@usm.edu  
 

Amanda Schlegel is Associate Professor of 
Music Education at the University of 
Southern Mississippi and teaches 
undergraduate courses in secondary 
instrumental music methods, introduction to 
music education, and graduate courses in 
quantitative research methods and psychology 
of music. Her research interests surround 
music perception and cognition as a function 
of instrumental music teacher/conductor 
effectiveness, music teacher education, and 
affective and emotional responses to music.  

Welcome to the Fall 2017 semester and the start of the 2017-2018 
academic year. We are approximately six months from our next 
meeting in Atlanta in March 2018. The call is located on page 6 of the 
newsletter. 
 
In the call for proposals, I refer to Alan Merriam’s The Anthropology of 
Music and his conceptions of uses and functions of music. I was first 
exposed to content Spring 2007 while in doctoral work at LSU.  At 
that point, it seemed to me that those functions could inform the 
structure of courses in music appreciation. I remember realizing that 
in essence, all music courses are about appreciation. Despite our 
individual specializations within music, all music educators want their 
students to be more passionate and informed about music in order to 
deepen and strengthen their appreciation for our art and pedagogy. In 
many ways, I cannot imagine a music educator would not find some 
aspect of the research supported by this group that would be of 
interest and application to their pedagogy, philosophy, and mission.   
 
I am thrilled to share the leadership of this group with my colleague 
and friend, Dr. Greg Springer. In this issue, we have asked Dr. Jeffrey 
Murdock to discuss with you his dissertation research on music 
preferences and culturally responsive pedagogy.  
 
Please be sure to join the Affective Response Facebook Group and 
bookmark our web site. Links for those sites are found on the last 
page.  
 
 Best wishes for a successful fall semester! See you in March! 
 
 
 
 
Amanda L. Schlegel  
Associate Professor of Music Education 
The University of Southern Mississippi 
 
 
 



 

 

I am writing this post with eager anticipation of our 
upcoming Affective Response SRIG (AR-SRIG) meeting in 
Atlanta.  The last meeting of the AR-SRIG in 2016 was 
wonderful; the session presentations and posters were diverse 
in content, broad in impact, and interesting to all who were in 
attendance.  I am looking forward to our next gathering. 
 
Since our last AR-SRIG meeting, I have become aware of a 
couple of things.  First, I have been thinking about how 
influential affective response topics are to music educators, 
performing musicians, and music therapists.  In Sweet 
Anticipation, Huron (2006) explained that “emotions add 
subtle nuances that color our perceptions of the world.  
Emotions add depth to existence; they give meaning and 
value to life” (p. 1). It is no wonder that many of our 
colleagues are devoting considerable effort to studying the 
affective responses of our various constituencies (e.g., 
students, patients, and audiences).  
 
Finally, perhaps more pragmatically, it occurred to me that 
quite a bit of the research we are doing is connected with 
affective response in some way.  My conversations with 
colleagues and students routinely “land on” various affective 
response topics, such as emotions, attitudes, enjoyment, and 
music preferences.  I also see publications on these topics 
appearing regularly in our journals.  It is clear to me that we 
are continuing to think about affective response with some 
regularity, so I hope that many of you will submit your work 
to NAfME and indicate “Affective Response” as a keyword.  
 
See you in Atlanta! 
 

 
Greg Springer 
Assistant Professor of Music Education 
University of South Carolina 
gspringer@mozart.sc.edu 
 

 

D. Gregory Springer 
(803)777-1793 

gspringer@mozart.sc.edu 
 

D. Gregory Springer is Assistant Professor of 
Music Education at the University of South 
Carolina where he teaches undergraduate and 
graduate courses in instrumental methods, 
principles of music education, and psychology 
of music. His research interests include music 
perception, music performance evaluation, 
and music teacher education.    
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The purposes of this study were to describe the 
choral music preferences of choral directors and students, to 
evaluate whether student preferences and choral director 
preferences are similar, and to determine if musical 
preferences vary for students and teachers of different races.  
The researcher created the Choral Music Preference 
Inventory to evaluate the research questions.  Choral students 
(n = 214) and choral directors (n = 7) from six selected 
secondary schools made up the sample.  Five one-way, 
between subjects ANOVAs were computed to determine 
whether there was a difference in subtest scores for students 
of different races. Results revealed that there is a significant 
difference in the musical preferences of student-participants 
by race for Spirituals, F(4, 209) = 5.13, p = .00, and Black 
Gospel, F(4, 209) = 24.69,  p = .00.  Post hoc analyses 
revealed that Black participants preferred Spirituals more 
than White participants, and that Black participants preferred 
Black Gospel more than White, Hispanic, and Asian 
participants.  Pearson’s Product-Moment correlations were 
computed to determine whether there was a relationship 
between student preference and perceived teacher preference 
for each subtest.  There was a strong positive correlation 
between student-participants’ scores and their perceived 
preference scores of their teacher for the World Music and 
Spirituals subtests, and a moderately positive correlation 
between student-participants’ scores and the student-
participants’ perceived score of their teacher in the Popular, 
Western Choral, and Black Gospel subtests. Descriptive 
statistics also revealed a marked difference between student 
preference and perceived teacher preference for all subtests.   
 

Where Preference Meets Praxis: Exploring 
the Choral Musical Preferences of Urban 
High School Students and Their Teachers  

For Black teachers, preference scores were highest for Spirituals and Western Choral and lowest for World 
Music and Black Gospel.  For White teachers, preference scores were highest for Spirituals and Western Choral, 
and lowest for Popular and Black Gospel. For Black students, the highest rated categories were Black Gospel 
and Spirituals and the lowest was World Music.  For White students, the mean scores for all subtests were 
relatively close, with World Music receiving the lowest rating. 
 

In the comments sections for the lowest-rated genres for the teachers, there were many recurring themes.  
For example, “this music is inappropriate for school choirs” and “unhealthy singing” were a frequent 
observation for the Black Gospel pieces.   The phrases “for show choir” or “not appropriate for the concert 
setting” appeared frequently for popular music.  Phrases such as “I might perform this with my students” and “I 
would need more information about this” were common among the world music excerpts, which supports the 
necessity for more training for teachers regarding the implementation of world music in the curriculum (Bradley, 
2007). 
 
 
 
 

Jeffrey A. Murdock 
(479)575-5760 

jeffreym@uark.edu 
 

Jeffrey Allen Murdock currently serves as 
Associate Director of Choral Activities and 
Assistant Professor of Music at the University 
of Arkansas where he conducts the 
Inspirational Chorale, the Men’s Chorus, and 
teaches courses within the choral music 
education curriculum. His research interests 
include cultural hegemony in choral music 
education, social justice, culturally responsive 
pedagogy, and music in urban schools.  



 

 

Ladson-Billings (1992), when developing the tenets of culturally responsive pedagogy, suggested that 
students' real-life experiences should be legitimated as part of the "official curriculum.  This is consistent with the 
reforms suggested within the Tanglewood Declaration whereby popular music, world music, and multicultural 
music should be included in the curriculum.    

Shaw (2014) found that musical preferences of teachers were indicators of the music that is being taught, 
which was found to be consistent with the present study focusing on choral music.  Based on my findings, one 
could surmise that teachers teach music they like.  However, also based on these findings, one could further 
surmise that students and teachers do not like the same things.  In fact, this study found that the genre with the 
greatest disparity between teachers and students was Western Choral.  Peery and Peery (1986) found evidence 
that exposure to, repetition of, and positive commentary regarding particular genres, can affect musical 
preference early on.  Based on the musical preferences and programming indicators assessed in the CMPI, it 
could be possible that the choral directors in this survey are making an impact on the musical preferences of the 
students they teach, whether intentionally or unintentionally.    Sociologists would identify this phenomenon as a 
classic example of hegemony.  Tronya (1993) identified the ways in which the dominant culture governs 
curriculum.  This process—monocultural education as he calls it—encourages the subdominant culture to be 
more like the ruling class or race through assimilation.  Through education, students were taught to suppress the 
things that made them different, such as language, culture, and in this case, music.     

Regarding student preferences, the results of the present study seem consistent with other studies citing 
repetition as a factor effecting musical preference (Bradley, 1971; Hargreaves, 1982; Heyduk, 1975).  In this 
study, students who had lower preferences for classical music had much higher preference ratings for those 
pieces that they had performed before.    

Based on the findings of the present study, and the conclusions that might be subsequently drawn, I offer 
the following considerations: 1) We might consider critically assessing or evaluating the repertoire and pedagogy 
of choral programs to determine if the results are reflective of the choral community – not just the educators, but 
also those being educated. Some key questions are: Am I teaching based on how I have been taught? Am I 
teaching in a way that is helpful to the population I serve? Does my choral program alienate the community in 
which I serve? How can I integrate the curriculum I deem important while honoring the culture of the 
community I serve? 2) As a community of music educators, we should consider continuing to identify the ways 
in which hegemony exists in education, specifically choral music education, and its effects upon the way choral 
music is taught and interpreted. Further we should examine the ways in which the same hegemony affects 
decision-making processes on various levels that have widespread and direct impact on choral music education. 
After identifying hegemony in music education, we should look to find methods to counter and eradicate it. 3) 
Individually, we should seek to evaluate and understand our own cultural biases and the ways in which those 
biases impact our teaching. When evaluating our cultural biases, it might be helpful to understand the types of 
music we like or don’t like, the stereotypes that we have associated with certain genres of music (Gospel music 
ruins the voice; popular music is not academic; rap music is trash; world music is too complicated, etc.) 4) In 
summation, we should work diligently to ensure that our teaching is as culturally relevant as possible. One might 
ask how a teacher for whom this information is new could become a culturally relevant teacher. I believe it is 
important to first understand the characteristics of a culturally relevant teacher. Culturally relevant (culturally 
responsive) teachers are socio-culturally conscious, and affirm students from diverse backgrounds. Further, they 
see themselves as catalysts for change and seek to make schools more equitable. These teachers have researched 
and therefore understand how learners from diverse backgrounds construct knowledge, and they promote 
various methods of knowledge construction through differentiated instruction. Finally, and perhaps most 
importantly, culturally relevant teachers know and care about the lives of their students, designing instruction in a 
way that builds upon what their students already know while stretching them beyond that which is familiar. 
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JOINING THE SRIG: 
If you’re an active member of NAfME, just send a message to carolinea@nafme.org 
noting the SRIG(s) you’d like to join. Please be sure to include your preferred email 
address, as well as permission to list that email on this site.  



 

 

 

 
 
 
 
 

 

 

 SRIG LAGNIAPPE . . . 
 
AR-SRIG Website: 
https://nafmeaffectiveresponsesrig.wordpress.
com/ 
 
AR-SRIG Facebook Group Page: 
https://www.facebook.com/groups/488845114
808860 
 
Music Matters: Exploring Music and Mind: 
https://www.psychologytoday.com/blog/musi
c-matters 
 
Is Music a Universal Language: 
https://www.psychologytoday.com/blog/talki
ng-apes/201507/is-music-universal-language 

PURPOSE STATEMENT 
 
The purpose of this SRIG is to promote high-
quality research concerning affective responses to 
music. This may include, but is not limited to, 
research related to emotional responses, mood, 
aesthetics, and other psychophysiological responses 
to music and music teaching. 
 

CALL FOR PROPSALS 
 

In The Anthropology of Music (1964), ethnomusicologist 

Alan Merriam describes 10 functions and uses of music 

common to all societies and cultures. Five of these 

functions—emotional expression, aesthetic enjoyment, 

entertainment, communication, and physical response—

have affective connotations. Might this also be indicative 

of the universal human desire—perhaps need—for 

affect? Might research in affective responses to music 

inform our understanding of the human experience while 

also informing our pedagogy and advocacy? Might it be 

that all music educators, regardless of specialization, seek 

to provide a pathway to intense affective responses with 

music?  

 

These functions align well with the mission of the 

Affective Response SRIG, which seeks to promote high-

quality research concerning affective responses to music. 

This may include, but is not limited to, research related to 

emotional responses, mood, aesthetics, and other 

psychophysiological responses to music and music 

teaching. In addition, inquires seeking to understand 

music enjoyment and preferences also reflect the spirit of 

this group. If your research or scholarly endeavors align 

well with the mission of the SRIG, we invite you to 

consider a proposal for our session at the upcoming 

conference in Atlanta, GA (March 22–24, 2018). The call 

for proposals can be found here and the portal is now 

open. The submission deadline is October 2, 2017, 11:59 

PM Pacific. We encourage submissions that utilize any 

research genre, design or analytical procedures while 

investigating any and all musical genres, styles, tasks, 

and experiences levels.  
 

More about the SRIG 
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